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How to Use this Coaching and Mentoring Guide 

What this Coaching and Mentoring Guide can do for you 
• This guide supports teachers to reflect upon their mindsets and practices, assess what is 

working and think of changes they can employ to improve the teaching-learning 

processes in their classroom so all children can learn. 

• This guide presents new ways of thinking and doing things that teachers can begin to try 

to create a more inclusive environment in their classrooms and schools. 

• This guide is a tool for groups of teachers and for mentors and school leaders to guide 

and support teachers through learning more about inclusion and how to integrate it in 

their own practice. 

• The activities are designed to be used during Learning Action Cell (LAC) sessions of 

teachers for teachers to reflect, share their experiences, collaborate towards solutions 

and improvements in their classrooms, and apply and learn from the small changes they 

make in their practice. 

• Ultimately, the goal of this guide is to support teachers in their own professional 

development so all learners can learn better! 

Main Topics 
• Why Inclusive Education 

• What is Inclusive Education? 

o Inclusive values as a foundation 

o What is disability? 

o What are the barriers to inclusive practice in schools? 

• Creating Inclusive School Communities 

o What is an Inclusive Teacher 

o Child-centered learning approaches 

o Engaging the school community  

Supporting Teachers through Learning Action Cells (LACs) 

 

What are Learning Action Cells? 

LACs aim to nurture and support teachers in continuously improving their “content and 

pedagogical knowledge, practice, skills, and attitudes”.  They are a way to “foster a professional 

collaborative spirit among school heads, teachers, and the community as a whole” (Department 

of Education, 2016). 
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“A Learning Action Cell is a group of teachers who engage in collaborative 

learning sessions to solve shared challenges encountered in the school facilitated 

by the school head or a designated LAC Leader.”  

– D.O. No. 35 s2016 

 

LACs are also known as Professional Learning Communities (PLC), Teacher Quality Circles (TQC), 

and Communities of Practice (COP). Schools and districts may have different names for LACs, 

but all contribute to the same goal of supporting teachers to continuously improve their 

teaching so all learners can learn. Each LAC may be organized by grade level, by subject area or 

by a particular topic of interest (ex. inclusive education, action research, positive discipline, etc).  

 

How can LACs support teachers and school leaders to create an inclusive 

school environment where all children learn? 

Teachers learn best when: 

• Reflecting on their practice which leads to self-evaluation and improved action (reflective 

practice) 

• Collaborating with others to learn from others’ practices and create solutions that are 

applicable to their situation. Teachers improve their practice through learning together 

and mentoring and coaching each other in their LACs. 

• Tapping into the comprehensive and deep knowledge they have of their students and 

their everyday context, the experiences that they’ve gained through their years of 

teaching, and the application of the knowledge and skills gained through various 

trainings and capacity building activities 

• They direct their own learning! Given the right tools and opportunities, teachers have the 

capacity to know what they need or want to learn to improve their practice. 

The LACs aim to be a venue for teachers’ reflective practice, collaboration, self-directed learning 

to improve their practices in the classroom. The DepEd LAC Policy, D.O. 35 s. 2016, encourages 

teachers to discuss learner diversity and student inclusion in the LACs. This gives teachers a 

venue to reflect on their practice, the challenges they experience with teaching learners who 

have different ways of learning, and find ways to adjust or adapt their teaching and the 

classroom environment to the needs of their learners. 
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“Reflective teaching is a process where teachers think over their teaching 

practices, analyze how something was taught and how the practice might be 

improved or changed for better learning outcomes.” (Mathew, Mathew, & 

Peechattu, 2017) 

 

Teachers in LACs go through a reflective-action cycle with the following key processes to 

continuously improve the teachers’ practice: 

• Reflect – Teachers reflect upon the current challenges as well as what is helping learners 

learn in their classrooms. Activities in this guide can help teachers reflect about their 

classroom practice. Questions teachers can ask to support reflection are: 

o Which learners are having difficulty learning in my class? 

o Which learners am I having difficulty teaching? 

o What strategies have I tried? What is the outcome of trying these strategies? 

o What has been helping my students learn?  

o What mindsets do I have about my learners? 

 

• Share – Teachers share about their 

experiences in the classroom. If an 

activity such as an input or a resource 

on the focus topic is available then 

teachers go through that too. 

Activities are included in this guide 

that can serve as an input in this part 

of the LACs.  

 

• Collaborate – Teachers problem solve 

collaboratively, helping each other 

think of solutions, and develop their 

plan of action based on what they 

have learned during the reflection 

and sharing 

 

• Implement – Teachers implement 

their action plan in the classroom 

 

After the implementation in the 

classrooms, teachers again reflect on their strategies and what worked and how the 

teaching-learning process can be further improved in the next LAC session. 

Improving Teaching through 
Reflection 

 

• Reflection allows teachers to reflect on 
their action after its occurance and assess 
what is working and not working in helping 
their students learn.  

• Reflection works best when teachers are 
first given the time to reflect individually 
through having them write their own 
responses to reflective questions and then 
discussing these with a group of trusted 
colleagues. 

• Reflection works through collaboration with 
a critical friend or facilitator 
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Preparing for a Coaching and Mentoring Session through LACs  
Teachers learn in an authentic and meaningful way when they feel free and safe to share about 

their thoughts, experiences and practices in the classroom. The goal of the LAC sessions is to 

create a safe, collaborative, meaningful, and even fun venue for teachers to learn, reflect and 

improve their practice together. Thus, the room set-up and the demeanor of the facilitator are 

key to creating a welcoming atmosphere for sharing, meaningful learning, collaboration and the 

continued passion and drive for teachers to improve their teaching.  

Values 

Each Learning Action Cell is encouraged to create a set of values to serve as the foundation for 

their LAC sessions. Successful LACs where teachers are able to support each other’s learning and 

development are founded on values of trust, openness, respect and support. The LAC 

facilitator/leader may create an activity for teachers involved in a LAC to further reflect on or 

determine the foundational values that their LACs may have by answering the following 

questions: 

• What can help me share my practices and challenges with co-teachers? 

• What attitudes and values can help all of us reflect, share and think of solutions to help 

us improve our teaching practice? 

• How must we be towards each other so we can work together and help each other? (Ex. 

we will be open and accepting towards each other) 

• What can help us try out new solutions that can improve our practice? 

• What personal and group attributes will help our LACs be successful? 

A list of 5 to 6 core values can be arrived at by the group based on their discussion of the 

answers to the questions. These values will serve as the guideposts and foundation for the 

group’s conduct of successful LACs. 

Logistics and Room Set-Up 

Some strategies the LAC can employ to facilitate collaboration and sharing through the room 

set-up are: 

• Arrange chairs and tables in a circle or a semi-circle so all participants can see each other 

and are included in the conversation 

• Conduct the LAC in a room where there is privacy and teachers can feel free to share 

what they wish to share 

• Ready a space for writing down thoughts and important points such as a blackboard, 

whiteboard or Manila paper 

• Have writing materials ready (crayons, markers, paper) 

• Post the group values and other group agreements or rules of engagement in the room 

for all to see 

• Conduct LAC sessions at least once every month 

• Providing some snacks and drinks for teachers will surely enliven the discussion 
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• Metacards are rectangular pieces of small paper where teachers can write their thoughts 

and ideas they want to share and be posted for the group to see. It is ideal that markers 

or dark crayons are used so participants can see what is written even when afar.  

Facilitation 

The LAC Facilitator or Leader sets the tone for how LAC sessions are to be ran. The LAC 

Facilitator may reinforce the activities and questions in this guide to make them more engaging 

and meaningful for the teachers participating in the LACs. Before beginning the LAC sessions, 

the LAC Facilitator can ask the following questions to guide him or her in facilitating successful 

LAC sessions: 

• How should I be in the LAC 

session to make LACs meaningful, 

engaging and fun for the 

teachers? 

• What should I do to encourage 

teachers to share their own 

experiences on the topic to be 

discussed, reflect on their current 

practice and share suggestions on 

how they can improve their 

practice? 

• What resources (books, 

magazines, periodicals, online 

articles/videos, internal or external 

resource persons) can we use in 

the LAC session to stimulate the 

teachers’ current knowledge and 

motivate them to reflect on their 

current practice and try out new 

strategies in class?  

• What materials or equipment would I need to prepare for the LAC session? 

• Do all the teachers participating know each other? What icebreakers or activities can we 

start the session with to create a fun, meaningful and collaborative session? 

• How can we document our LAC session so we can monitor improvements in student 

performance and our practice? 

Other Resources on Inclusion 
• The Enabling Education Network is a good place to start searching for resources and online 

videos: http://www.eenet.org.uk  

• This resource page provides downloads for the UN Convention on the Rights of Persons With 

Disabilities and the UNICEF Inclusive Education Booklets and Webinars: 

https://www.ded4inclusion.com/inclusive-education-resources-free 

The Facilitator’s Role 
“The facilitator: 

• Leads the meeting without 
expressing his/her opinions 

• Invites all participants to share 
their views and experiences in a 
safe environment 

• Encourages [all] participants to 
speak freely and to listen to each 
other 

• Intervenes when participants don’t 
let each other finish speaking” 
(Plan International, 2017) 

http://www.eenet.org.uk/
https://www.ded4inclusion.com/inclusive-education-resources-free
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• UNESCO have produced a lot of useful resources, https://en.unesco.org/themes/inclusion-in-

education/resources  

including: Embracing Diversity Toolkit 

http://unesdoc.unesco.org/images/0013/001375/137522e.pdf 

• Save the Children resources: 

https://resourcecentre.savethechildren.net/search/site/inclusive%20education  

• Index for Inclusion - A value-based resource for school self-evaluation and improvement 

http://www.eenet.org.uk/resources/docs/Index%20EY%20English.pdf 

 

Session 1: Why Inclusive Education 
 

 

 

 

 

 

 

Read the following poem as a group: 

 

 

 

 

 

 

 

 

 

Key Points: 

• Values that help us create a classroom where all children learn are the foundation of 

having inclusive practices. 

• How we view learners and their differences determine our attitude towards them 

and how we can support them in their learning. 

• If we wish to contribute to our learners so they learn and reach their greatest 

potential, we must start with reflecting on and choosing our own values, 

perspectives and mindsets about our learners and how they learn. 

 

A Butterfly in the Wind  

A child is like a butterfly in the wind  

Some can fly higher than others,  

But each one flies the best it can.  

Why compare one against the other?  

Each one is different. 

 Each one is special.  

Each one is beautiful.  

- Anonymous 

https://en.unesco.org/themes/inclusion-in-education/resources
https://en.unesco.org/themes/inclusion-in-education/resources
http://unesdoc.unesco.org/images/0013/001375/137522e.pdf
https://resourcecentre.savethechildren.net/search/site/inclusive%20education
http://www.eenet.org.uk/resources/docs/Index%20EY%20English.pdf
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Discuss the following questions with the group. Give the teachers one to two minutes to reflect 

on their answers by having them think of and write their answers on a piece of paper. Give time 

for teachers to discuss their answers after. 

Reflection Questions 

1. How did the poem make me feel? 

2. What does the author mean when he or she says that a child is like a butterfly? 

3. How does the author view children and their differences? 

4. How does the meaning of the poem relate to the classroom or to teaching and learning? 

During the discussion, allow the teachers to share freely. At the end of the sharing, summarize 

the main points that were shared focusing on the insights that the teachers got based on the 

poem. 

Bring it to Your Practice 

Have the participants reflect on the following question individually and then discuss their 

answers to the group: 

• How can I bring the meaning of the poem into my everyday teaching in the classroom? 
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Session 2: What is Inclusive Education? 
 

 

Watch the video entitled “Just Say Yes” by downloading it through this link:  

https://en.savefrom.net/#url=http://youtube.com/watch?v=DZdIiEhjJkw&utm_source=youtube.c

om&utm_medium=short_domains&utm_campaign=www.ssyoutube.com  

 

 

 

 

 

 

 

 

Reflection Questions 

1. What are your reactions to the video presented? 

2. How did it make you feel? 

After everyone has shared, ask the following questions: 

• What does it mean to be inclusive? 

• What does it mean to be inclusive in school?  

• What is inclusive education for you? 

Key Points: 

• Inclusive education aims to reduce the barriers children with disabilities experience 

in the school so they can learn as best as they can in the classroom. 

• Through the school community’s inclusive values and practices, all children can 

learn. 

• As a teacher, it is my responsibility to ensure that all children learn in my 

classroom, regardless of their differences. 

 

https://en.savefrom.net/#url=http://youtube.com/watch?v=DZdIiEhjJkw&utm_source=youtube.com&utm_medium=short_domains&utm_campaign=www.ssyoutube.com
https://en.savefrom.net/#url=http://youtube.com/watch?v=DZdIiEhjJkw&utm_source=youtube.com&utm_medium=short_domains&utm_campaign=www.ssyoutube.com
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Ask the teachers to write down their thoughts on metacards. Have them write one thought per 

piece of paper. Group similar words together on the board in front and start to see in a holistic 

way how the group sees the word inclusive. You can summarize and state what the main ideas 

are. 

Share 

Show the following either in a presentation or written on Manila paper: 

 

 

Reflection Questions 

1. Which children in my class have the most difficulty learning?  

2. Which children in my class are excluded from certain activities? What is preventing them 

from participating? Are there learners being excluded from my class because of a 

disability? 

3. What inclusive values do I currently have in my classroom? 

4. What inclusive practices do I currently have? 

Have the teachers write inclusive values they have on metacards. Have them write one thought 

per piece of paper. Group them together and stick these on Manila paper.  

Share 

Show or share the following to the group: 

What does it mean to be inclusive? 

• Valuing all students and staff equally  

• Increasing the participation of students in, and reducing their 

exclusion from, the cultures, curricula and communities in 

school 

• Restructuring the cultures, policies and practices in schools so 

that they respond to the different needs of students to help 

them learn as best as they can (Booth & Ainscow, 2002) 
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Engaging with children’s perspectives on learning 

Bring it to Your Practice: Hidden Voices  

This is one of the most effective ways to encourage chdilren to sare their views on teaching and 

learning in a safe and fun way. 

You can organize this  activity in different ways. Here is a link to one of the first ways in which it 

was developed http://www.eenet.org.uk/resources/docs/hidden_voices.php  

The version we suggest was adapted and developed by the authors of this manual and other 

colleagues over the last 20 years developed based on the original activity and simplified for 

younger children, although this has also been used very successfully with older children as well.  

 

Organize a group of four to six children together, including boys, girls and one or two children 

with learning differences and give them each a set of sticky notes. It’s often a good idea if the 

adult facilitating the group, is NOT the class teacher, as sometimes the children are not so open 

with their opinions. Make sure that you establish a safe environment for them to share and that 

they feel relaxed and at ease to share their answers with you. Establish some simple ground 

rules such as: do not write or mention anyone’s name; listen kindly to what other people are 

saying; do not talk about our discussion outside the group because this is a private space where 

we can talk openly. 

In the middle of a large piece of Manila paper write the first statement: 

“What helps you learn in our classroom?” 

Ask the children to think about the question but not discuss it; on a sticky note they write or 

draw something that helps them to learn. They then take it in turns to stick their note on the 

Manila paper, reading it aloud to the group. Once everybody has had a turn, give the children 

five to ten minutes (longer for older children) to write some more statements or pictures on a 

sticky note – one statement per note. 

Global Monitoring Report - Disability and Exclusion 

• Most data related to children with disabilities in low-middle 

income countries is based on estimates because of the poor 

quality of existing data (UNESCO, 2015) 

• There are at least 97 million children with disabilities worldwide 

and around a third, so one in three, are out of school. 

(International Disability and Development Consortium, 2018) 

• In some countries, as many as 90% of children with disabilities 

may not attend school (UNESCO, 2015) 

• Where children with disabilities do attend school, they are 

more likely to drop out or face discrimination (UNESCO, 2015) 

http://www.eenet.org.uk/resources/docs/hidden_voices.php
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The children then take it in turns to read one of their notes and then stick it on the Manila 

paper. 

You can then have a discussion about what has been written. 

Ask questions such as: ‘What do you notice about what has been written on the notes?’  ‘Are any 

of them similar? Or different from each other?’  

The children will often notice that there are themes emerging – if this is the case ask one of the 

children if they would like to arrange the notes in groups.  You may need to encourage less 

confident members of the group to join the discussion. 

You will find that the discussion starts to move towards things which could be improved. You 

can move then to the second question: 

• “What can be changed in our classroom so you can learn better?” 

or 

• “What can my teacher do to help me/all the children to learn better?” 

Repeat the same process as above. 

You will finish with a list of interesting suggestions from the children which can be used either to 

support individual teacher reflection, or group collaborative reflection, leading directly to action 

planning, where teachers may choose an area identified by the children to introduce some new 

ideas or practices.  In some classrooms the teachers has then undertaken a discussion with all 

the children to choose 1 or 2 ways to improve teaching and learning which they can all work on 

together. 

Example: A Grade 3 teacher and her class discussed ways to re-organise seating and groups and 

this turned into a 6 week project which transformed the classroom learning environment – the 

teacher was open to the suggestions of the children and as they progressed the children 

became more confident to contribute and to organise their own learning spaces.  
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Session 3: What is Inclusive Education? Part II 
 

Review the output from the previous sessions. Ask the teachers to share about what they 

discovered from the Hidden Voices Activity and how they applied these in their practice. 

Reflection Questions 

Have the teachers reflect on the following questions: 

1. What does disability mean for you?  

2. What does it mean when we say that a child has a disability? 

Share and explain the following with the teachers: 

 

Reflection Question: 

Think of an impairment students can have and a corresponding disability for the 

impairment that serves as a barrier for the participation of a child in the classroom. List 

down three. 

Have the participants share what they came up with. 

 

 

 

 

 

Disability and Impairment 

• “An impairment is a problem in a body function or structure.” 

Example: A child who only has one leg. 

• “A disability is a combination of the impairment of a person 

and a barrier experienced by the person with an impairment 

to participate in an activity or to access a place or 

information.” Example: A child who only has one leg and 

cannot enter the classroom because his wheelchair will not fit 

into the door (Plan International, 2017) 
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Share 

Reflection Question 

What are the barriers to inclusive education in my classroom, school, district or division? 

Write down attitudinal, environmental and institutional barriers. 

Have the teachers write these barriers on metacards. Have them write one thought per piece of 

paper. Group similar barriers together. Ask the group: 

What do you notice? Is there a pattern?  

What key insights are you getting by looking at this? 

Summarize the key points that were said by the group. These can then be used in later ctivities 

to begin to develop strategies to address the barriers identified. 

 

Types of Barriers to Children with Disability 

• Attitudinal barriers - barriers in attitudes that prevent children from 

participating in the classroom. These includes thinking that disability is an 

illness; viewing children with disabilities as having lesser capabilities than 

children who do not and seeing them as burdens in society or to those around 

them. 

• Environmental barriers – has two kinds: 1) Barriers in physical infrastructure that 

prevent children with disabilities from gaining access to what other children 

have access to and 2) Barriers in communication that prevent children who 

have an impairment from communicating with others around them (Example: 

students who are deaf cannot hear the teacher give verbal instructions to the 

class) 

• Institutional barriers – Policies or rules that prevent persons with disabilities from 

participating. Example: Children with disability are excluded from accessing 

learning opportunities that will help them learn best with other children 

because of no supportive policy (Plan International, 2017) 
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Share  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Models of Disability: Medical Model 

There are two dominant models of disability. The first model is the 

Medical Model of Disability which views the child with disability as the 

source of the problem, therefore making him or her responsible for 

being excluded. (Plan International, 2017) 

 

Models of Disability: Social Model 

The second model is the Social Model of Disability which views 

society or as the main reason as to why children with disabilities are 

excluded. In this view, the one responsible for including children with 

disabilities in all aspects of the community is society or in the case of 

education, the education system including the school community. 

(Plan International, 2017) 

 

Child as 
a 

problem

The child has 
a disability

The child does not
respond, cannot

learn, etc.

The child needs
special 

equipment

The child is not 
accepted by 

others

The child needs a 
special teacher

The child
cannot

follow the
curriculum

The child
cannot get 
to school
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Bring it to Your Practice 

Have the teachers reflect on the following questions. Encourage them to think of small do-able 

changes they can implement in their classrooms to make it more inclusive. Emphasize that the 

changes do not have to be big; small, incremental changes are just as important and are even 

more sustainable than big and sudden ones. 

What change can I start to create in my classroom to make it more inclusive and address 

the barriers we identified? 

What change can we start to create in our school to make it more inclusive and address 

the barriers we identified? 

Have the teachers reflect on their answers individually and then share their answers to the 

group. Come up with an action plan that they can try out in their classrooms after the LAC. 

 

  

Education 
system as 
problem

Rigid 
curriculum

Inaccessible schools/ 
classrooms and

learning materials

Teachers and 
schools are not 

supported

Teaching is not 
child-centered

Parents are 
not involved

Lack of teaching 
aids and 

equipment

Teachers do not
understand

inclusive
education
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Session 4: What is an Inclusive Teacher?  
 

 

Reflection 

Show them the Manila paper with the barriers that they came up with during the previous 

session. Ask: 

If these barriers exclude students from learning in our classroom/school, what attitudes 

must teachers have to help breakdown these barriers? What perspectives would teachers 

have towards their students to be able to breakdown these barriers and help all learners 

learn? Be as specific as you can. 

Put up a piece of Manila paper with an outline of a person. Ask the teachers to write down their 

answers on metacards and stick these to the middle or heart area of the outline. They may 

group similar ideas together. 

 

 

Key Points: 

• All teachers can be inclusive teachers 

• Attitudes and values of teachers are key to defining how teachers create an 

inclusive environment for all children to learn in the classroom  

• A teacher who observes, reflects on and responds to how children learn best by 

removing barriers to learning is an inclusive teacher 
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Ask: 

What must teachers know to breakdown these barriers? What knowledge must teachers 

have to be able to create a classroom environment for all children to learn best? Be as 

specific as you can. 

Ask the teachers to write down their answers on metacards and stick it on or around the head of 

the outline of the person. They may group similar ideas together. 

Ask: 

What must teachers do inside the classroom to breakdown these barriers? What skills 

and practices must they have to help all children learn best inside the classroom? Be as 

specific as you can. 

Ask the teachers to write down their answers on metacards and stick it on or around the hands 

and feet of the outline of the person. They may group similar ideas together. 

Ask the teachers to look at what they had written as a group. Facilitate a discussion by asking 

these questions: 

• What do you notice? Is there a pattern?  

• What key insights are you getting by looking at this? 

Share 

Show the following to the teachers. Say that this is a developed profile of an inclusive teacher 

based on four core values with corresponding competencies developed by The European 

Agency for Development in Special Needs Education. Read this together.  
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Ask: 

• How does the values of Inclusive Teaches shown above connect to our earlier output? 

Do you see any patterns? 

• Are there similarities? Are there differences? 

• What can we add to the output we created earlier given what we know now? 

 – the differences of learners are viewed as a resource 

and asset to education.  

• Understanding of the principles of inclusive education 

•  

the teacher has a high expectation for all learners’ 

achievements regardless of their impairments or learning differences. 

• Promoting the academic, social, practical and emotional learning of all learners in 

the class. 

• Effective teaching approaches in classes with a diverse set of learners. 

the teacher values improving the teaching and learning in 

the classroom through collaboration and teamwork 

• Working with parents and families 

• Working with the whole school community to create an inclusive environment 

for all learners 

• Working with other education professionals who can serve as a resource 

  

continuous improvement of the teacher’s 

practice 

• Teachers as reflective practitioners 

• Professional development is on-going and is work-based. Pre-service education 

serves as a foundation for continuous professional development.       

    
(Grimes & Stevens, Teachers, Inclusive, 

Child-Centred Teaching and Pedagogy, 2014) 
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Bring it to Your Practice 

Ask: 

• What new insights opened up for me through our session today? 

• What concrete changes can I bring into my practice given these insights? 

Give time for individual reflection and then share within the group. 
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Session 5: Child-Centered Pedagogy: Learner Skills and 

Values 
 

 

The aim for this session is for the teachers to determine what values and skills they want their 

learners to learn inside the classroom. 

Reflection Question: 

What values do we want children to learn? 

Again, have the teachers reflect on their own and write their thoughts on their paper. After this, 

have the teachers write down key thoughts and answers on metacards. Have them write in a way 

that others can see what they wrote from afar. Prepare a sheet of Manila paper that has an 

outline of a child. Have teachers stick their metacards on the area around the heart of the child. 

 

 

 

Key Points: 

• Child-centered learning practices is key to inclusive education as it centers on 

adjusting the classroom environment and the teacher’s teaching practices to help all 

children learn 

• Child-centered learning practices such as making sure that learning becomes 

meaningful for all learners, providing different ways for learners to be engaged in 

learning, creating venues for collaborative learning, having attractive and accessible 

learning settings, and having continuous formative assessment help in making sure 

that all learners learn in the classroom 

• The role of the teacher shifts, more than providing information to the learners, the 

teacher becomes a facilitator, manager, observer, or learner.  
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Reflection Question: 

What skills do we want students to learn? 

Again, have the teachers reflect on their own and write their thoughts on their paper. After this, 

have the teachers write down key thoughts and answers on metacards. Have them write in a way 

that others can see what they wrote from afar. Have teachers stick their metacards around the 

values that they put earlier. 

Reflection Question: 

Given what we wrote, what do students need to learn best? 

Again, have the teachers reflect on their own and write their thoughts on their paper. After this, 

have the teachers write down key thoughts and answers on metacards. Have them write in a way 

that others can see what they wrote from afar. Have teachers stick their metacards around the 

the outline of the child. 

Bring it to Your Practice 

1. What insights did I gain from the activities we did today? 

2. What can I continue to change in my classroom given what the insights that I 

gained? 

Have the teachers share their reflections and action plans. 
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Session 6: Child-Centered Pedagogy: Where am I in My 

Practice? 

Reflection Activity: 

Print out a copy of the UNESCO Inclusive Learning-Friendly Enviornment Self-Assessment in 

Appendix A and give each teacher a copy. Go through the items in the checklist together. 

Remind the teachers that the objective of the exercise is to gain insight on where they are at in 

their practice in creating an inclusive, learning-friendly environment in their classrooms and not 

to check all the items. It is okay if not all items are checked. What is important is their honesty to 

themselves so they know where they are and how they want to be supported in developinging 

their practice. Tell them that they will not be sharing the checklist to others and it is just for 

them to keep. 

After going through the checklist have the group reflect on these questions, first individually 

and then have them share insights as a group: 

1. What insights did I get from doing the self-assessment?  

2. Given these insights how do I want to grow more as a teacher? What do I want to 

develop in my practice? 

Bring it to Your Practice 

Given the insights, have the participants choose one aspect of their practice they they wish to 

stop, one area of practice they wish to start, and one thing they want to continue in their 

practice. Have them write it in their notebooks. They may share these with their co-teachers as 

well. 

Stop Start Continue 
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Session 7: Child-Centered Pedagogy: Classroom 

Strategies1 
 

The aim of this session is for teachers to consider the strategies used in the classroom that 

promote the development of inclusive practices. It focuses particularly on giving the teacher 

flexibility in planning and delivery and in involving children in decision making about their 

learning and progress. 

Print out a copy of the handout on Appendix C: Classroom Strategies – Inclusive curriculum and 

pedagogy. 

Reflection Activity: 

1. Individually read the examples on the outline chart. Mark with a check mark any 

strategies that you personally use in your classroom practice OR have seen teachers use 

OR you think are important. Add any further examples that you think are important or 

effective in helping to make the classroom more inclusive in the blank boxes. 

2. Put a star in the three most important to you. 

3. In small groups of 3 or 4, share with each other what you have checked and starred, 

drawing out the examples that seem to be common to different group members. 

4. Agree on the whole group’s three favorite or most important strategies. 

5. On a large sheet of paper, write down these three and think of and write an actual 

example wherein this was done or practiced in a lesson in your class/es. 

6. Share what you came up with in your small group to the whole group, explaining what 

was discussed as well as the conclusions of the discussion. 

Bring it to Your Practice: 

1. What new things have you learned about developing inclusive practice? 

2. What are the implications to your classroom practice? 

  

                                                 

 

 

1 Adapted from UNESCO 2004. Teacher Education Resource Pack, Paris, UNESCO Publishing. 
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Session 8: Developing Inclusive School Communities – 

Where are we? 
 

 

Reflection Activity: 

Print out / present in a powerpoint the UNESCO Inclusive Learning-Friendly Enviornment Self-

Assessment in Appendix B. Go through the items in the checklist together. Remind the teachers 

that objective of the exercise is to gain insight on where the school is at in relation to engaging 

the school community in creating an inclusive environment in the school and not to check all 

the items. It is okay if not all items are checked.  

After going through the checklist have the group reflect on these questions, first individually 

and then as a group: 

3. What insights did we get? What were our 

observations? 

4. What possibilities or opportunities can we 

see given what we found out? 

5. How involved is the school community 

(parents, school leadership, school staff, 

LGU) in creating an inclusive environment 

in our school?  

6. What activities do we currently have that 

involves the school community? 

 

 

Key Points: 

• Leadership is critical to developing inclusive school communities 

• Including the lens of inclusion in the school improvement planning process facilitates 

the integration of inclusion in all aspects of the school 

• A collaborative approach involving different stakeholders is key to the success of 

creating an inclusive school community 

• Developing communities of practice or LACs among teachers, peer support and 

coaching, parental and community involvement help develop and sustain inclusive 

school communities. 

• sfkdf 

 
   What do parents think? 
 

The experience of parents of the school 

provide us with a valuable perspective 

that can help us make adjustments to 

make the school more inclusive. 

Questionnaires that can be used by 

teachers and school leaders for getting 

the point of view of parents are 

available in Appendix D. The Hidden 

Voices excersise in Session 2 can also be 

adapted for getting the views of 

parents. 
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Bring it to Your Practice 

What are the barriers to involving the school community in creating an inclusive 

environment in the school? What can we do to remove those barriers? From this list, pick 

at least three that you can do within the next month. 

 

What did we learn today that can be integrated into our school improvement plan? 
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Session 9: Developing Inclusive School Communities – 

Bringing disability awareness to the community2 
 

You may conduct an awareness raising exercise by having inviting members of the community 

for a community meeting discussing what disability is and what can be done by the community 

to breakdown barriers. This is a suggested session that you can run for members of the 

community who are important movers (LGU officials, youth leaders, parents’ organizations, 

people’s organizations, NGOs, etc) in breaking down barriers children with disability experience 

especially in their access to education.  

This session would have the participants go 

through the disability and impairments 

children experience in the community, the 

barriers that are present, and possible 

solutions to removing these barriers. The 

facilitator would need the help of a co-

facilitator who will write down the answers of 

participants on metacards.  

In the beginning, thank everyone for coming 

and state that they have been invited to the 

activity to discuss how the community can 

help the school and the community 

surrounding it be more friendly for all 

learners. Introduce yourself and explain that 

your role is to lead the session by asking 

questions and having the participants share 

their views and experiences. Say that participants are free to share what they think and that 

there are no right or wrong answers. Show these Agreements to help create a fruitful session for 

everyone.  

                                                 

 

 

2 This activity is adapted from the Disability Awareness Toolkit, by Plan Intenational, Laos: Plan 

International. 2017 

 
        Preparing for the Session 

 
Materials: 

• Metacards (blue, red, and yellow) 
about 4 to 5 pieces per participant per 
color 

• Markers or crayons 

• Manila paper 

• Blackboard, whiteboard or blank wall 

• Manila paper/presentation with 
Agreements 

• Any other visual aid that will be helpful 
Please feel free to translate the definitions to 
the local language. Explaining it using your 
own words to communicate the meaning of 
the terms better is also encouraged. 
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Ask the group if they would agree to these and if there is anything they would like to add to 

have a fruitful and meaningful session. Add to the agreements if there are any relevant 

suggestions. 

Reflection Activity 

1. What does the word “disability” mean for you? 

2. Are there children with disabilities in your family or in your community? 

Explain what disability and impairments are are using this guide:  

1. What impairments do the children in your community have?  

2. Are there other types of impairments that you know that has not been mentioned 

before? 

Have a co-faciltator write down the answers that they give you on blue metacards and put these 

in the center space of the board or Manila paper allotted for the activity. Make sure that it is 

written big enough to be seen from where the participants are sitting and remember to write 

just one thought or idea on one metacard. If inappropriate terms are used, the facilitator 

explains sensitively that these words are not used because they are offensive to people with 

Agreements 

• Share your own experience and participate freely. Your 

thoughts and experiences are valuable. 

• Listen attentitvely when someone is sharing so we can 

encourage others to share. 

• Respect and be open to others’ perspectives.  

• Everything shared in the group is confidential – ask permission 

from the person who shared if you may share what you got 

from him or her before sharing with others. 

Disability and Impairment 

• “An impairment is a problem in a body function or structure.” 

Ex. A child who only has one leg. 

• “A disability is a combination of the impairment of a person 

and a barrier experienced by the person with an impairment 

to participate in an activity or to access a place or 

information.” Ex. A child who only has one leg and cannot 

enter the classroom because his wheelchair will not fit into the 

door (Plan International, 2017) 
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disability. They then write down the respectful terminology. Put the metacards in the center of 

the space allotted for the activity. 

 

In case terms that do not encourage inclusion and empowerment are used, you may use the 

guide below to explain why and how we can use respectful terminology using the guide below. 

Disability/ 

Impairment 
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Explain: 

Children with disability experience barriers that keep them from participating fully in the 

school and in the bigger community.  

Use of Respectful Terminology 

“The vocabulary we use when talking about disabilities is very important as it 

already reflects a person’s attitude towards disability. Often language is used 

that is already discriminating and stimatising. For example a person with a 

disability who can only crawl in absence of a wheelchair is sometimes named 

‘snake’.” (Plan International, 2017) Other examples in Tagalog that are 

discouraging or hurtful for people with disabilities are “SPED,” “baliw,” and 

“lumpo” as these labels tends to limit the identity of the person to the label used 

and focus on the limitations of the person instead of the whole identity of the 

person. It is recommended that ‘person-first’ language is used when describing a 

person with disability. According to Plan International, this means “putting the 

word ‘person’ or ‘people’ before the word ‘disability’ or ‘impairment’”. (Plan 

International, 2017)  

Example: 

✓  

Person with disability “Lumpo” 

Batang may down syndrome “Mongoloid” 

Lalaking may autism  “baliw”, “SPED” 

Babaeng may learning disability “Slow”, “bobo”, “SPED” 
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Reflection Questions: 

1. “What are the common attitudes and beliefs towards children and adults with 

disabilities in your community?” (Plan International, 2017) Would you say that these 

are barriers to their full participation in school and in the community? 

2. What environmental barriers do children with disability experience in your 

community? 

3. What institutional barriers do children with disability experience in your community? 

Write down the barriers that participants will share on red metacards and stick it around the 

blue metacards. Have them write down as many as they can think of. 

 

Types of Barriers to Children with Disability 

• Attitudinal barriers - barriers in attitudes that prevent children from 

participating in the classroom. These includes viewing children with disabilities 

as having lesser capabilities than children who do not and seeing them as 

burdens in society or to those around them. 

• Environmental barriers – has two kinds: 1) Barriers in physical infrastructure that 

prevent children with disabilities from gaining access to what other children 

have access to and 2) Barriers in communication that prevent children who 

have an impairment from communicating with others around them (Ex. 

students who are deaf cannot hear the teacher give verbal instructions to the 

class) 

• Institutional barriers – Policies or rules that prevent persons with disabilities from 

participating. Ex. Children with disability are excluded from accessing learning 

opportunities that will help them learn best with other children because of no 

supportive policy (Plan International, 2017) 

Disability/ 

Impairment 

Barrier 

Barrier Barrier 

Barrier 

Barrier 

Barrier 

Barrier 
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Explain: 

If we minimize or remove these barriers, children with disability can participate fully in 

school and in the community. 

Reflection Questions: 

1. What changes can we make in our attitudes to minimize or remove these barriers? 

2. What changes can we make in our environment to minimize or remove these 

barriers? 

3. What changes can we make in our policies or rules to minimize or remove these 

barriers? 

Have them write these changes on yellow metacards. Have the changes surround the blue and 

red metacards so that they make a bridge from the blue metacards to the space outside of the 

red metacards.  

 

 

Reflection Questions: 

1. What do you notice? 

2. What insights did you gain? 

Have the participants share their insights. 

Action Planning: 

1. Who is responsible for the changes that we have identified? 

2. What can I do to have these changes happen? 

Write down the action points on a separate sheet of Manila paper.  

Thank everyone for coming. 

Disability/ 

Impairments 

Barrier 

Barrier Barrier 

Barrier 

Barrier 

Barrier 

Barrier 

Changes Changes 

Changes 

Changes 

Changes Changes 

Changes 
Changes 

Changes Changes 

Changes 

Changes 
Changes 

Changes 

Changes 

Changes 
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Appendix A: Inclusive, Learning-Friendly Environment 

Self-Assessment: School Community 3 

Teachers’ Skills, Knowledge, and Attitudes  

Teachers. . .  

______ can explain the meaning of “inclusive” and “learning-friendly” education and can give 

examples of ILFEs; 

______  understand that children with impairments are disabled through attitudinal, 

environmental and institutional barriers that keep them from fully participating in school and in 

the school community 

______  believe that it is the responsibility of society, in this case, the teachers and the school 

community to find ways to remove those barriers 

______ believe that all children—girls, poor or wealthy children, language and ethnic minority 

children, as well as those with disabilities—can learn;   

______ are involved in finding school-age children who are not in school to see that they get an 

education; 

______ know about possible diseases and illnesses that students can develop in the community, 

can advise students about staying healthy, and can help unhealthy students to get proper care; 

______  receive annual medical examinations, along with other school staff;  

______  have high expectations for ALL children and encourage them to complete school; 

______  are aware of resources that are available to assist children with more individual learning 

needs; 

                                                 

 

 

3 Adapted Inclusive Learning-Friendly Environment Self-Assessment. Adapted from the UNESCO Toolkit 

for Creating Inclusive, Learning-Friendly Environments (pp. 19 to 25), by UNESCO, Paris: UNESCO. 2015 
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______ can identify culture, gender and disability bias in teaching materials, the school 

environment, and in their own teaching, and can correct this bias; 

______ help students learn to identify and correct gender, culture and disability bias in learning 

materials and correct it in a culturally sensitive manner; 

______ adapt curriculum, lessons, and school activities to the needs of children with diverse 

backgrounds and abilities; 

______ use content, language, activities and strategies in their teaching that help all students to 

learn; 

______ can assess children’s learning in ways that are appropriate to the children’s abilities and 

needs; 

______ are reflective and open to learning, adapting, experimenting, and changing; 

______ are able to work as a team with other teachers, children, parents and community 

members, as well as education authorities. 

Teacher Development  

Teachers. . .  

______ attend workshops or classes on developing an ILFE classroom and school, receiving 

advanced professional training on a regular basis;  

______ give presentations to other teachers, parents, and community members on developing an 

ILFE classroom;  

______ receive ongoing support for improving their understanding of subject matter content 

(such as mathematics);  

______ receive ongoing support for developing teaching and learning materials related to ILFE;  

______ receive ongoing support from school administrators through regular observation and a 

written supervisory plan;  

______ have a work area or lounge where they can prepare lesson materials and share ideas;  

______ can visit other schools which are also tring to become inclusive ILFE schools.  
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Students  

______ ALL school-age children in the community attend school regularly. 

______ ALL students have textbooks and learning materials that match their learning needs.   

______ ALL students receive regular assessment information to help them monitor their progress.   

______ Children with diverse backgrounds and abilities have equal opportunities to learn and to 

express themselves in the classroom and at school. 

______ ALL children are followed up if their attendance is irregular and corrective actions are 

taken. 

______ ALL children have equal opportunities to participate in all school activities. 

______ ALL students help to develop guidelines and rules in the classroom and in the school 

regarding inclusion, non-discrimination, violence, and abuse. 

Academic Content and Assessment  

______ The curriculum allows for different teaching methods, such as discussion and role-play, to 

meet different learning rates and styles 

______ The content of the curriculum relates to the everyday experiences of ALL children in the 

school whatever their background or ability.  

______ The curriculum integrates literacy, numeracy and life skills into all subject areas. 

______ Teachers use locally available resources to help children learn. 

______ Curriculum materials include pictures, examples and information about many different 

kinds of people, including girls and women, ethnic minorities, people of different castes and 

social/economic backgrounds, as well as people with disabilities. 

______ Children with learning difficulties have opportunities to review lessons and improve upon 

them, or to have additional tutoring. 

______ Curriculum and learning materials are in the languages children use in and out of school. 
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______ The curriculum promotes attitudes such as respect, tolerance, and knowledge about one’s 

own and others’ cultural backgrounds. 

______ Teachers have various assessment tools to measure students’ knowledge, skills, and 

attitudes (including student self-assessment), rather than only depending upon examination 

scores. 

Special Subject Areas/Extra-curricular Activities  

______ Children with physical disabilities have opportunities for physical play and development.  

______ Girls have the same access to and opportunities for physical play (such as equal time on 

the football field) and other extracurricular activities as boys.  

______ All children have opportunities to read, write, and learn in their own language when they 

first enter school and, if possible, continuing thereafter.  

______ The school shows respect for children of all religions; children have opportunities to learn 

about different religious traditions, as appropriate, during the school day.  
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Appendix B: Inclusive, Learning-Friendly Environment 

Self-Assessment: School Community4 

What is your school already doing to create an inclusive, learning-friendly environment? 

(UNESCO, 2015) 

School Policies and Administrative Support  

Your school:  

______ has a mission and/or vision statement and policies about inclusive, learning-friendly 

education, including a policy against discrimination;  

______ has a master list of all children in the community, whether enrolled or not, and has 

individual records of why children have not enrolled;  

______  conducts regular campaigns to encourage parents to enroll their children, ones that 

emphasize that ALL children should be enrolled and are welcome;  

______ has copies of documents or resources at national or regional levels that address inclusive 

education for children with diverse backgrounds and abilities;  

______ knows which professional organizations, advocacy groups, and community organizations 

offer resources for inclusive education;  

______ shows in specific ways that school administrators and teachers understand the nature and 

importance of inclusive education;  

______ has prepared a list of barriers that prevent the school from fully developing an ILFE and a 

list of ways to overcome these barriers;  

______ is aware of and is changing school policies and practices—such as costs and daily 

schedules—that prevent some girls and boys from receiving a quality education;  

                                                 

 

 

4 Adapted Inclusive Learning-Friendly Environment Self-Assessment. Adapted from the UNESCO Toolkit 

for Creating Inclusive, Learning-Friendly Environments (pp. 19 to 25), by UNESCO, Paris: UNESCO. 2015 
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______ provides flexibility to teachers to pursue innovative teaching methods for helping all 

children to learn;  

______ has links with the community, is responsive to the needs of the community, and provides 

opportunities for exchanging ideas with the community to bring about positive changes in 

inclusive practices;  

______ responds to needs of the staff and is not exploitative; 

______ has effective support, supervision, and monitoring mechanisms 

in which everyone participates in learning about and documenting changes in inclusive 

practices, as well as in making future decisions. 

School Environment  

Your school:  

______ has facilities that meet the needs of all students, such as separate toilets for girls and 

ramps (not stairs) for students with physical disabilities;  

______ has a welcoming, healthy, and clean environment;  

______ has a steady supply of clean, safe drinking water and serves or sells healthy, nutritious 

food;  

______ has (or has a plan to develop) a diverse school staff (women and men with different 

backgrounds in race, ethnicity, physical ability, religion, language, socioeconomic status, etc.); 

______ has staff, such as counselors and bilingual teachers, who can identify and help with the 

students’ individual learning needs; 

______ has processes and procedures in place that help all teachers and teaching staff, parents 

and children to work together to identify and assist with students’ special learning needs; 

______ focuses on teamwork among teachers and students;   

______ has links with existing health authorities who provide periodic health examinations for 

children. 
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Community  

______ Parents and community groups know about ILFE and are able to help the school become 

an ILFE.  

______ The community helps the school reach out to ALL children who have been excluded from 

school.  

______ Parents and community groups offer ideas and resources about the implementation of 

ILFE.  

______ Parents receive information from the school about their children’s attendance and 

achievement.  

  



 39 

Appendix C: Classroom Strategies - Inclusive Curriculum and 

Pedagogy5 
 

Personalising curriculum tasks Involving children in setting 

their own targets and in 

assessing their learning 

 

 

 

Making sure that everyone 

understands the purpose and 

aims of the lesson  

 Celebrating and praising 

children’s efforts and 

achievements 

 Supporting creativity and 

problem solving in the 

curriculum  

Arranging the children in 

different groups for different 

activities  

Providing opportunities to 

support collaborative 

learning between children. 

 Involving adults, including 

parents, in assessing and 

recording progress  

 Lesson planning which 

allows the teacher to expand 

the learning outcomes and 

provide a wide range of 

activities. 

Supporting children to learn 

in their first language 

                                                 

 

 

5 Adapted from UNESCO 2004. Teacher Education Resource Pack, Paris, UNESCO Publishing. 
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Appendix D: Getting the Perspectives of Parents 6  

Some possible starting points: 

• Organise a parents meeting and invite a group of parents / or all parents to attend.  Explain 

that it is a very important meeting concerning the future development of the school and 

that parents’ views are a vital part of this process.  At the meeting, communicate the 

objective of the meeting which is to create a school environment that can facilitate the 

learning of all learners. Explain how the questionnaire works and how to fill it in. 

• Invite a small group of parents to become involved in the project.  Introduce them to the 

tool and explain how it works.  Stress the importance of gathering the views of all parents.  

Ask them for their ideas about how to proceed in involving all parents in the project.  It 

may be that some parents are willing to support the process by visiting other parents at 

home, discussing the questionnaire with them and helping them to fill it in. 

• Invite the parents of each class to a meeting and proceed in a similar way.  Those that 

attend may then offer to support the involvement of other parents who have not attended 

or need further support.  

 

Some questions to stimulate discussion: 

• Do your children enjoy coming to this school? – what do they like best? 

 

• Do you feel they are making good progress? How do you know this? 

 

• What do you feel is the most important thing they are learning in school? 

 

• Do you feel the teachers in the school make you feel part of the school and communicate 

well with you?  What could they do to make this better?  

 

• What would help your child to learn better in school? 

 

• What would make your child happier in school? 

 

                                                 

 

 

6 Adapted from Improving Quality Education for All, Grimes, et.al, Laos: Save the Children, 2008  
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• Is there anything you would like to change about the school? 

 

At the beginning of the discussion assure the parents participating that all answers would be 

confidential. Document the parents responses through taking down notes after the session as 

they may not feel as comfortable to share when they see that someone is taking note of their 

responses.  

It is likely that the process of involving all the parents will take some time.  It is important to note 

that those parents who do not become involved are very important to include.  Their views will be 

vital if the teachers and school leaders are to develop an accurate picture of all the parents’ 

perceptions of the school. 

 

Questionnaires 

There are 2 sets of questionnaires.  The first set is a short version which has 8 questions. Use the 

short questionnaire before using the longer questionnaire. The shorter questionnaire is simpler to 

use and understand. Only use the longer questionnaire if you feel that you need to capture more 

details about what parents think. It is advisable to just use the short questionnaire and get further 

details from face to face discussions and meetings with parents. The discussions tell you more 

about people’s view of the school than the questionnaires themselves so make sure to have 

discussions and meetings with parents as well. The questionnaires can be adapted to gather 

information from teachers and students as well. 

 

 
Short Questionnaires for Parents 
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 Indicators 

  

No    Questionnaires 

1   My children enjoy coming to school       

2 My children are achieving well in school    

3 The teachers make me feel welcome when I go to the school       

Male  Female  
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3 good things about this school are: 

1) 

2) 

3) 

 

3 things that could be improved are: 

1) 

2) 

3)  

 

4 My children attend school regularly       

5 All the children in my village attend school regularly       

6 The  teachers in this school  listen to what I think       

7 The teachers help all the children in the class    

8 My children’s teacher trys to make the lessons easy for them to understand    

 
Long Questionnaires for Parents 
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 Indicators 

  

No 
Questionnaires 

1 I feel that this school belongs to all of us       

2 I am given enough information about the school and my child       

3 The teachers encourage the children in this school to support each other       

Male  Female  
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Any other issues you would like to raise or some suggestions: 

            

            

            

            

            

            

            

             

(Grimes, Outhaithany, & Sayarath, Improving Quality Education For All, 2008) 

 

4 
Teachers in this school advise me on how to support my children in their 

learning at home 
      

5 Teachers consult with me about how to teach my child       

6 The teachers in this school listen to what I have to say       

7 I feel that my children equally receive attention as other children       

8 I think the Teachers listen to my children's opinions and comments       

9 My children enjoy going to school       

10 
I think the school provides facilities for children to access to all parts of 

school buildings, such as: classrooms, toilets, playgrounds, … 
      

11 I like to talk to my children about what they learn at school       

12 My children enjoy all their lessons in this school       

13 I think the teachers provide appropriate learning materials for my child       

14 I feel that my children are making good progress       

15 My children and other students learn together        

16 
I am happy that my children and others children learn together with no 

discrimination 
      

17 The school encourages / supports? My children to practice three cleanness       

18 I take my children to have the doctor when they are sick       
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